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                                                                                    Abstract 

 This study presented a research conducted on Code-switching in Teaching English for Grade Eight 

Students at SMP N 1 Sidikalang. It set out to describe the types, process and factors of the occurrence of 

teacher’s code-switching occurred in English classroom and to observe the awareness of the actual use of code-

switching in classroom. The subjects were three English teachers who thought in grade eight of junior high 

school at SMP N 1 Sidikalang. This study was qualitative research design that observed with multi-case study. 

The observation and interview were the instruments used. The researcher observed   classroom interaction 

where the teaching of different topics. They are listening, speaking, reading, and writing. An interview toward 

each subject was conducted to get the subjects’ reason in uttering code-switching in teaching English for grade 

eight students of junior high school. The data were analyzed by using theory of code-switching. Based on the 

analysis, it was found that the three types of code-switching namely intra-sentential switching, inter-sentential 

switching and tag switching uttered by the teachers in teaching of English for the eight grade year students of 

SMP N 1 Sidikalang. Code-switching in process time in the sentence  occurred from English in to Bahasa 

Indonesia and vice versa. Teacher’s education, teacher’s experience, teacher’s attitude and translation method 

used were the factors that triggered the occurrence of code-switching. While the students’ English proficiency 

was the external factor that caused code-switching occurred. 

Key word: code-switching. 

1.Introduction  

In sociolinguistics, the phenomenon of switching a language with another language is called as code 

switching. In other words, the term code switching refers to the alternation between two or more languages, 

dialects, or language register in the course of discourse between people who have more than one language in 

common. Typically one of the two language is dominant; the major language is often called the matrix language, 

while the minor language is embedded language. Code switching occurs when a bilingual introduces a 

completely unassimilated word from another language into his/her speech. It can be said that code switching is 

the selection of forms from an embedded varieties in utterances of a matrix variety during the same 

conversation. There are three types of code switching, they are intra-sentential, inter-sentential and tag 

switching.  

Here is an example of code switching cited from: 

 

A: Yanis, tu veux du “gado-gado”? 

     (Yanis, would you like “gado-gado”) 

B:  Mais oui, je veux aussi du “es dawet”. Quand on travaille dur, on a toujours faim. 

     (Yes, I’d like es dawet too. When we work hard, we are always hungry.) 

A: Pak Mar, tolong pesen gado-gado kalih, es dawet kalih 

     (Pak Mar, please bring us two gado-gado and es dawet.) 

C: Inggih, inggih. 

     (Alright) 

 

In the dialogue above, the speaker A speaks French with her friend B who can speak French too. And 

then when she speaks to the speaker C she switches from French to Javanese as C doesn’t speak French but 

Javanese. So the phenomenon above can be occurred in the bilingual or multilingual society. In bilingualism is 

the practice of using two languages alternatively and if three or more languages used it is called multilingualism. 



Foreign language classroom is a specific setting which has specific participants (teacher and students) 

and specific topic to communicate. Most of the English teachers of the national schools in Indonesia are 

Indonesian who graduated from universities. Most of them are fluent in listening, speaking, reading, and writing 

English. Therefore, they are considered as bilingual which means they are able to use more than one language 

namely Bahasa Indonesia and English. 

Code-switching, one of the most unavoidable consequences of communication between different 

language varieties has long existed because of language contact widely observed especially in multilingual and 

multicultural communities. Code-switching as specific phenomenon and strategy of foreign language teachers 

received attention in 1980s. From then on, there has been the heated debate between different views on whether 

it is helpful or impending to switch back and forth between the target language and the native language in the 

foreign learning classroom (Jingxia, 2010). 

    English teacher normally uses English as well as Bahasa Indonesia in teaching English as a foreign 

language. On the other hand some of them not using English as well while teaching in his/her classroom and 

they still reluctant to say something in English of something so they often prefer to speak Indonesia than speak 

English. They assume that students really understood if they prefer to speak Indonesia than speak English. The 

use of two languages alternately in teaching can be categorized as code-switching. The term of code-switching 

is defined as the alternate use of two or more languages in the same utterance or conversation. In code-switching 

involves two processes namely, syntactic process which explains how switching occurs at the surface level and 

cognitive process which explains how bilinguals switch between languages or produce mixed sentences. The 

above phenomena are also found in SMPN1 Sidikalang. It is found in preliminary study done by the researcher 

in one of the English Foreign Language classroom in junior high school in Sidikalang. The teacher most 

frequently uses the native language (Bahasa Indonesia) in teaching English and sometimes switches into English 

for some specific purposes. It means English as the content of learning is placed not in its major purpose 

anymore, yet it turns to be the subject to be explained in Bahasa Indonesia. The example is as following. 

 

Place : in classroom  

Time : Tuesday, 8 January 2013. The second period at 08.00.a.m 

Participant : a teacher and grade eight students 

Topic : recount text 

Teacher : Good morning everybody. 

Students : Good morning Mam.  

Teacher : Baiklah, pelajaran kita hari ini adalah tentang recount text. Apa itu recount text? 

 (Well, today we study about recount text. What’s recount text)? 

Students : Recount text adalah………..(silent) 

 (Recount text is……...) 

Teacher :Okey. Recount text is mmm…..adalah suatu teks yang menggambarkan suatu rangkaian  

peristiwa yang terjadi di waktu yang sudah berlalu. 

 (Recount text is a text that showing an experience of a series event that happened in the past.) 

 

From data above it is seen that the teacher inserted the English phrase in to the sentence, “Baiklah 

pelajaran kita hari ini adalah tentang recount text” which is mostly spoken in Bahasa Indonesia. It is seen that 

the insertion of English element is in the sentence boundary. The teacher uttered it when she was beginning the 

topic being discussed.  “Apa itu recount text?” In this utterance the teacher inserted English phrase also in to the 

sentence which is spoken in Bahasa Indonesia. “Recount text is mmm…. Adalah suatu teks yang 

menggampbarkan suatu rangkaian peristiwa yang terjadi di waktu yang sudah berlalu.” When teacher was 

explaining the lesson, it is seen that Bahasa Indonesia inserted in the sentence boundary too. The teacher 

inserted Bahasa Indonesia to mention a topic being discussed so the students would comprehend it easier. Based 

on the data above is shown that the teacher uttered the code switching when she began a topic of discussion, 

asked a question and explained the lesson to the students when teaching English. 

In recent years code-switching in English as foreign language classroom has come into focus as an area 

of specific interest and investigation. Foreign language classroom has become one of the specific code-

switching contexts. Some researchers have done some studies and empirical investigation on code-switching 

which occurred in the teaching of foreign language. They also come up with different functions and factors that 

cause teachers to switch their language in the teaching of foreign language.  



Investigation on classroom code-switching have been carried out in a broader variety of language 

environment, from bilingual (and even multilingual) classrooms, to second language classrooms. Some 

researchers, for instance Guthrie (1984) has investigated both classroom talk and the role of code-switching. 

They have carried out extensive observations of classroom interaction and conducted close analysis of 

classroom language. In his study, Guthrie (1984) finds that the bilingual teacher is very consistent in his/her use 

of the mother tongue and the target language. And Grim (2010) and Jinxia (2010) identify three main functions 

of code-switching in foreign language teaching namely, facilitating language learning, managing the class, and 

expressing empathy or solidarity to the students. The real fact of functions of code-switching can be seen in EFL 

classrooms in Indonesia which is done by the teachers when teaching English to their students. The teachers 

assume that their students could not fully understand them if they only use English. Based on all facts above that 

code-switching in foreign language occurs due to some factors and for specific functions. However, it is still 

argued whether code-switching in foreign language classroom is helpful for students’ comprehension or 

impeding the language input by switching back and forth between the target language and the native language. 

Therefore code-switching which occurs in EFL classrooms at SMPN1 Sidikalang and uttered by teachers, is 

worth investigated and comprehended by researching. Especially to find out the types of code-switching uttered 

by the teachers in teaching English,  

to describe the occurrence of code-switching that in grade eight students English class and to explain the causes 

the EFL teachers of grade eight junior high school, and to switch their language in the teaching of English. 

According to Holmes (2001) that there are some relate to the users of language and others relate it to its uses. In 

any situation, linguistic choices will generally reflect the influence of one or more of the components. They are: 

1. The participants: who speaking and whom are they speaking are. Participants include the participant’s 

statues in their society, in terms such as sex, age, education, and occupation; the roles related to one another, 

such as employer and employee, husband and wife; and the role of specific to the social situation such as 

teacher-student, hostess-guess, costumer-sale, etc. 

E.g., a student would speak a different variety to his/her teacher and uses another variety when he/she speaks 

to his friend. 

2. The setting or social context of the interaction: where are they speaking? Setting refers to the time and place 

where conversation occurs. It is also refers to the condition where people interact, including the standing 

behavior pattern. 

E.g., the variety that teachers use in classroom is different from the variety that they use at home. 

3. The topic is considered as the manifest content of speech. A speaker needs certain language topic. It is 

doubtlessly a crucial consideration in understanding language choice variance. 

E.g. University students in countries that use English for tertiary education such as Indonesia, Malaysia, and 

Singapore, often find it easier to discuss their university subjects using English rather than their official 

language. 

4. The function: why are they speaking? People speak for different purposes. The main purpose that causes 

people to speak is also an important factor that underlies the language choice. Bilingual will use language 

that is considered more effective as means of communication to reach his/her purpose. 

E.g. A buyer switches his/her language into Hokkien to get sympathy from the seller and get lower price. 

 

There is a situation where speakers deliberately change a code being used, namely by switching from 

one to another. The change is called code-switching. The term of code-switching refers to the alternation 

between two or more languages, dialects, or language register in the course of discourse between people who 

have more than one language in common. Typically one of the two languages is dominant; the major 

language is called the matrix language, while the minor language is embedded language. Code-switching 

occurs when a bilingual introduces a completely unassimilated word from another language into his/her 

speech. In other words, it can be said that code-switching is the selection of forms from an embedded 

varieties in utterances of matrix variety during the same conversation. 

Several scholars have attempted to define code-switching. Among of them are Amuda (1989), Atoye 

(1994) and Belly (1976). For instance, Hymes (1974)as quoted by Jendrra (2010) defines code-switching as a 

common term for alternative use of two or more languages, varieties of language or even speech styles. 



Code-switching describes the process of people moving between registers, dialects, and languages in the 

course of a conversation. In other words, code-switching is a process where the words are spoken or written. 

Code-switching is changing of language or variation into another language (Holmes, 2001: 34). 

According to Grosjean (1982: 131) who has a psycholinguistic approach to language mixing, defines 

code-switching as a complete shift from one language to the other, a word, a phrase or a whole sentence. It 

means that switching can occur from L1 to L2 or vice versa. 

Meisel (1994: 413) views the term code-switching by pointing out the competence of speaker in both 

pragmatic and grammatical aspects off languages involved. She states that code-switching is the ability to select 

the language according to the interlocutor, the situational context, the topic of conversation, and so forth, and to 

change languages within an interactional sequence in accordance with sociolinguistic rules and without violating 

specific grammatical constraints. 

Speakers use communicative codes in their attempts to communicate with other language users. Listeners 

use their own codes to make sense of the communicative contributions of those they interact with. Listeners may 

need to shift their expectations to come to a useful understanding of speakers’ intentions. Similarly, speakers 

may switch the form of their contributions in order to signal a change in situation, shifting relevance of social 

roles, or alternate ways of understanding a conversational contribution. In other words, switching codes is a 

means by which language users may contextualize communication. 

Studies have shown that bilinguals, when discussing their own language abilities, will often confirm that 

they differ when speaking to monolinguals versus bilinguals. They may completely avoid using their L2 with 

monolinguals, while code switching when conversing whit bilinguals (Grosjean, 2001). Most importantly, 

however, is that when bilingual speakers code switch they switch from language to language with ease and 

fluidity, following the syntactic and semantic rules of both languages (Muysken, 2000). Gonzales-Velasquez 

(1995) states that code switching is a linguistic opinion to bilingual speakers because they are proficient in both 

their native language and another. Code switching functions as part of their ‘verbal repertoire’ just as much as 

their first and second languages do. 

Code-switching is classified into two types according Saville-Troke (1986:64); there are two types of 

code switching based on the distinction which applies to the styles shifting. Situational code switching is the 

first type. The situational code switching occurs when the languages used change according to the situation in 

which the conversant find them; they speak one language in one situation and another in different one. No topic 

change is involved. When a change topic requires a change in language used, we have metaphorical code 

switching. Metaphorical code switching as a code switching occurring within a single situation but adding some 

meaning to such components as the example of situational code switching is that in some universities a ritual 

shift occurs at the end of a successful dissertation defense when professor address the (former) student as Doctor 

and invite first names in return. While, the example of metaphorical code switching is when a German girl shifts 

from “du” to “sie” with a boy to indicate her displeasure. 

The metaphorical is based on the scope of switching or the nature of juncture which language take place. 

The basic distinction in its scope is usually between sentences or speech acts, and intra-sentential switching, or 

change which occurs within a single sentence. 

Poplak (1980: 581) identifies three types of code-switching based on the juncture or the scope of 

switching where language takes place, namely (1) Intra-sentential, it occurs within the clause and sentence 

boundary, where each clause or sentence is one language or another. (2) inter-sentential switching, it occurs 

between clause and sentence boundary and it may also include mixing words boundaries, for example the 

switching of NV, VP,PP, N, Adj, etc. (3) tag switching, it is the switching of ether a tag phrase or word, or both 

from language-B to language-A, such as “you know”, “I mean”, etc. in this classification, the category involves 

not only tags, but also discourse markers such as “Well”, “Ok”, “Alright”, interjection and affirmative/negative 

particles such as “yes/no”. 

Code switching can be both situational and metaphorical. Situational code switching occurs when the 

codes are used depending upon the situations. Situational code witching does not involve any topic change. 

When situational speaker changes the codes used also changes. Here, a change of topic requires a change of 

language. The process of changing the codes has connections with the social value and status of speakers. Since, 

they are deciding the codes to be selected. Code mixing occurs when the speakers use two or more languages 

together and mix them in a single utterance or in their communicative act.  



Holmes (2001: 32) Code switching and other related language use phenomenon occurs in all linguistic 

situations, monolingual or bilingual situations. Code switching in a monolingual situation indicates the diglossic 

switching and dialectal switching. Diglossic code switching means mixing or shifting of codes from standard 

variety to a low variety or vice versa depending upon the demands of some of social and psychological 

situations. For example, a person speaking to an educated person or to an honored person in the society, he uses 

a standard variety. At the same time, when he speaks to the person who is socially lower in status’ he uses a low 

variety. But, when he speaks with his family friends or other related persons, he mixes both the high and low 

varieties of the languages. In a casual conversational situation, there will be a mixture of both the codes. 

Sometimes, a person who knows more than one dialects uses different codes. A person who belongs to one 

particular dialect may use a standard code in formal situation or with his friends. At the same time, he may 

change from one code to another assuming that the hearer also knows the change in the code.  

In a bilingual situation also code switching occurs. A person who knows two languages may know the 

cultural background of both the languages, and sometimes becomes proficient in both the languages and thereby 

he adopts code switching during language use. For example, a Tamilian who has wider exposure to English then 

his mother tongue will be often switching to English from Tamili due to his proficiency or due to certain 

psychological reasons or motives (Holmes 2001:73). 

Code switching is also possible in a multilingual situation; when a speaker uses more then two 

languages, he often switches over from one to another and ends up in mixing of all the codes. This is common in 

multilingual countries like India. As Poplack ideas, this research has three kinds of code switching available. 

They are: (1) Intra-sentential (2) Inter-sentential (3) Tag code switching. 

1) Intra-sentential 

An intra-sentential switching is found when a word, phrase, or clause, of a foreign language is found 

within in the sentence in a base language. In this type of switching, the speaker normally switches in to embed 

language in the sentence boundary. The embedded language can be a word, or phrase. The example of intra-

sentential switching can be seen as follows.   

Implementasi pendidikan multicultural harus mampu member bekal pengetahuan, attitude dan pedoman 

berinteraksi (physicomotorik) terhadap subjek didik agar dapat menjadi manusia Indonesia yang menghargai 

kemajemukan. 

Yesterday, kamu telah mempelajari narrative text. Of course, masih ingat the generic structure of 

narrative text. 

2) Inter-sentential  

An inter-sentential code switching happens when there is a complete sentence in a foreign language 

uttered between two sentences in a base language. Here the switching occurs outside or on the other hand 

between the sentences. The speaker normally utters Language A in the first clause or sentence and then switches 

in toe Language B in the next clause or sentence or vice versa. Below as an example of a teacher switches 

his/her language at the sentence boundary when talking to his/her students. 

T : Ini buku lama, kurikulum 2004. It is oldies but goodies, she says.  

Tapi masih enak kok dibaca. 

3) Tag Switching 

A tag code switching involves the insertion of a tag in one language into an utterance that is otherwise 

entirely in other language. This tag switching is inserted at a number of points in utterance. In other words, it 

happens when a bilingual inserts short expressions (tag) from different language at the end of his/her utterances. 

Here are the examples. 

An Indonesian bilingual switches from English to Indonesian. 

I should go there, kan? 

Its okay, no problem, ya nggak? 

These types of code-switching are different from one another. From the position where the switch occurs 

in the sentence or utterance both intra-sentential switching and tag switching could be inserted at the beginning, 

in the middle or at the end of a sentence or clause. They both occur in the sentence or clause boundary. Inter-

sentential switching occurs at a clause or sentence boundary, where each clause or sentences is in one clause and 

the next clause is another. The embedded language of inter-sentential switching is at least short clause. 



These types of code-switching require different level of fluency of the speaker. Tag switching requires a 

little fluency of the speaker since it only involves simple element of sentence. Intra-sentential switching requires 

fluency of the speaker since it involves any element of the sentence and the speaker should not violate the 

grammatical rule either of the languages. Inter-sentential switching requires greater fluency since it occurs in the 

clause or sentence boundary. The speaker should have the vocabulary and grammar competence of both 

languages and able to use them alternately. 

 

The process of code-switching is classified into two processes. The first process is viewed from how the 

switching occurs in the sentence. According to Myers Scotton (2001) code-switching is the process of inserting 

the embedded language in the matrix language in utterance. The second process is the cognitive process that 

occurs in bilingual’s mind when producing code-switching. 

Code-switching is the process of inserting the embedded language in to the matrix language in utterance. 

This process is known as the syntactic process of code-switching. The switching may occur from L1 to L2 or 

vice versa. A way to account for code-switchig has been postulated by Myers-Scotton et.al (2001). It is called 

the matrix language frame (MLF) model which refers to the grammatical frame that contributes the morpho-

syntactic structure for an utterance. She argues that in any mixed utterance it is possible to distinguish between a 

matrix language (ML) and an embedded language (EL), and outline a basic asymmetry between the languages 

participating in code-switching. The matrix language hence builds a frame in which elements from the 

embedded language are switched into, ending up with a mixed utterance. 

  

The matrix language is defined by the system of morpheme. The system of morpheme is the system used 

in identifying the morpheme: the minimal linguistic sign, a grammatical unit that is arbitrary union of a sound 

and a meaning that cannot be further analyzed, in an utterance (Fromkin & Rodman, 1998). Myers-Scotton 

(2001) proposed to define the matrix language by frequency: The criterion is to count the number of morphemes 

within a discourse. Therefore, the language with the higher number of morpheme in the sentence is the matrix 

language, while the language less number of morphemes in the sentence is embedded language. In conclusion, 

matrix language frame model plays the main role in setting the sentence frame where the code-switching arises 

and the embedded language material is considered as having been inserted in a matrix language frame. 

The cognitive process of code switching concerns with how bilinguals process the lexical items in their 

mind before they produce the mixed sentences or switching between languages. Based on psycholinguistic 

approach, the cognitive process of code-switching involves the process of activation,  selection and control of 

languages in the bilingual’s mind before producing mixed sentences. These processes are staged and 

interrelated. 

The cognitive process of code switching concerns with how bilinguals process the lexical items in their 

mind before they produce the mixed sentences or switching between languages. Based on psycholinguistic 

approach, the cognitive process of code-switching involves the process of activation,  selection and control of 

languages in the bilingual’s mind before producing mixed sentences. These processes are staged and 

interrelated. 

Activation of the languages in the bilingual’s mind is the first process. Grosjean (1998) argues that the 

level of activation of the two languages will differ in accordance with the interlocutor. If a bilingual is speaking 

to another bilingual both languages will be activated. By contrast, if a bilingual is in a monolingual context, the 

state of activation of the two languages is differ. It is known as the language mode which is intended as a 

continuum on which the bilingual moves. Therefore, if the bilingual is in the bilingual mode, code-switching is a 

logical outcome during a conversation, where as in the monolingual mode only one language will be used. 

Selection is the second process. After activating the languages, the bilingual then selects the   lexical 

items of the languages that he/she will use in his/her speech. The selection is the based on the content and 

appropriateness of the context and interlocutor. The bilingual’s languages are not only organized separately, but 

also accessed independently and selectively. Candidate words are activated independently of language 

membership – the embodiment of non-selective lexical access. Non –selective lexical access is the character of 

bilingual lexical access. 

Control is the third process of code-switching that involves the control over the lexical items being 

selected. Bilingual language control relies on a select set of cognitive processes that are better honed or perhaps 



altogether different because of increased multiple language use. They also state that the importance of control 

over language selection is most obvious when bilinguals inadvertently switch between languages. Such as 

involuntary intrusions can be accounted for by differences in levels of activation across language, however some 

form of top-down (from meaning into the smallest meaningful unit: morpheme) control is required to enable the 

willed selection of a response in L1 and to minimize interference from L2. 

One way to account for the control over the languages is by using the inhibitory control (IC) model. 

Within the IC model, control is exerted through the inhibition of the other language task schema when speaking 

L1. Upon switch back to L2, this generalized inhibition of L1 must be undone, a process associated with a 

measurable cost. Behavioral evidence supports this idea showing language switch costs directly related to 

relative proficiency: a paradoxically larger cost is observed when switching back to L1. The lack of similar 

asymmetry for L1/L3 switches in fluent (early) bilinguals prompted the suggestion that these bilinguals had 

developed a control ability to facilitate language switching generally (Costa & Santesteban, 2004). 

It can be concluded that there are three staged cognitive of processes which occurs in bilingual’s mental 

lexicon in switching between the languages. The first process is activation. When a bilingual is speaking with 

another bilingual both languages will be activated. This process is then followed by selection. After activating 

the languages bilingual then selects the lexical items that he/she will use in the utterance according to the 

content and appropriateness. The last process is control over the languages being used. Bilingual should control 

the languages in order to switch between the languages and the switching will occur appropriately. 

The process of code-switching is classified into two processes. The first process is viewed from how the 

switching occurs in the sentence. According to Myers Scotton (2001) code-switching is the process of inserting 

the embedded language in the matrix language in utterance. The second process is the cognitive process that 

occurs in bilingual’s mind when producing code-switching. 

Code-switching is the process of inserting the embedded language in to the matrix language in utterance. 

This process is known as the syntactic process of code-switching. The switching may occur from L1 to L2 or 

vice versa. A way to account for code-switchig has been postulated by Myers-Scotton et.al (2001). It is called 

the matrix language frame (MLF) model which refers to the grammatical frame that contributes the morpho-

syntactic structure for an utterance. She argues that in any mixed utterance it is possible to distinguish between a 

matrix language (ML) and an embedded language (EL), and outline a basic asymmetry between the languages 

participating in code-switching. The matrix language hence builds a frame in which elements from the 

embedded language are switched into, ending up with a mixed utterance. 

The matrix language is defined by the system of morpheme. The system of morpheme is the system used 

in identifying the morpheme: the minimal linguistic sign, a grammatical unit that is arbitrary union of a sound 

and a meaning that cannot be further analyzed, in an utterance (Fromkin & Rodman, 1998). Myers-Scotton 

(2001) proposed to define the matrix language by frequency: The criterion is to count the number of morphemes 

within a discourse. Therefore, the language with the higher number of morpheme in the sentence is the matrix 

language, while the language less number of morphemes in the sentence is embedded language. In conclusion, 

matrix language frame model plays the main role in setting the sentence frame where the code-switching arises 

and the embedded language material is considered as having been inserted in a matrix language frame.  

The cognitive process of code switching concerns with how bilinguals process the lexical items in their 

mind before they produce the mixed sentences or switching between languages. Based on psycholinguistic 

approach, the cognitive process of code-switching involves the process of activation,  selection and control of 

languages in the bilingual’s mind before producing mixed sentences. These processes are staged and 

interrelated. 

Activation of the languages in the bilingual’s mind is the first process. Grosjean (1998) argues that the 

level of activation of the two languages will differ in accordance with the interlocutor. If a bilingual is speaking 

to another bilingual both languages will be activated. By contrast, if a bilingual is in a monolingual context, the 

state of activation of the two languages is differ. It is known as the language mode which is intended as a 

continuum on which the bilingual moves. Therefore, if the bilingual is in the bilingual mode, code-switching is a 

logical outcome during a conversation, where as in the monolingual mode only one language will be used. 

Selection is the second process. After activating the languages, the bilingual then selects the   lexical 

items of the languages that he/she will use in his/her speech. The selection is the based on the content and 

appropriateness of the context and interlocutor. The bilingual’s languages are not only organized separately, but 



also accessed independently and selectively. Candidate words are activated independently of language 

membership – the embodiment of non-selective lexical access. Non –selective lexical access is the character of 

bilingual lexical access. 

Control is the third process of code-switching that involves the control over the lexical items being 

selected. Bilingual language control relies on a select set of cognitive processes that are better honed or perhaps 

altogether different because of increased multiple language use. They also state that the importance of control 

over language selection is most obvious when bilinguals inadvertently switch between languages. Such as 

involuntary intrusions can be accounted for by differences in levels of activation across language, however some 

form of top-down (from meaning into the smallest meaningful unit: morpheme) control is required to enable the 

willed selection of a response in L1 and to minimize interference from L2. 

 

2.Methodology 

This research applies a qualitative research design. The design is used in research refers to the researcher 

plan of how to proceed. This research employed a case study. It refers to the study done to a subject, a setting, or 

a depository of data. It is appropriate for this research since the researcher observed code-switching that occur in 

the classroom interaction of different teachers in teaching English for the grade eight students of junior high 

school. In the teaching of English the topic of discussion varies according to the lesson being thought. The 

topics observed are the teaching of listening, speaking, reading and writing skill. 

In this study, the researcher needed different subjects, settings or depositories to collect data. The researcher 

took three teachers who teach the eight grade at SMPN1 Sidikalang. 

This study is conducted by applying a procedure in order to collect the data. The procedure is made by 

referring to the steps in analyzing the data proposed by Miles & Huberman (1984).Firstly, the researcher did 

some preparation before conducting the research such as preparing the tools needed such as tape recorder, 

notebook, etc, and approaching the subjects. The researcher has also done a preliminary study in order to assure 

that the data are available in the setting chosen. Secondly, the researcher observed and recorded the utterance 

uttered by the three different subjects in different settings to obtain the data on the behavior performed. Thirdly, 

the researcher interviewed the subjects to get the data on the process and reasons of their behavior. The 

researcher also interviewed some students from each class to confirm the function of code switching in the 

teaching of English. After having observation and interview on the subjects the researcher transcribed the data 

gathered. They are then analyzed based on the decoding categories from the theories elaborated in the previous 

chapter. Finally, the data analysis is concluded to get the answers for the research problems. 

1. Data Analysis  

Data Analysis consist of three concurrent flows activity; data reduction, data display, and conclusion 

drawing/verification. Data reduction refers to the process of selecting, focusing, simplifying, abstracting, and 

transforming the ‘raw’ data that appear in written-up field notes. Data reduction can be done through sheer 

selection which means carefully selecting the data which are relevant to the research, summarizing or 

paraphrasing the data which is in the form of words, and subsuming which means grouping the data into the 

similar category. 

Data display is defined as an organized assembly of information that permits conclusion drawing and 

action taking. The displays include matrices, graphs, networks and charts. All are designed to assemble 

organized information in an immediately accessible, compact form, so that the analyst can see what is 

happening and either draw justified conclusions or move on to the next-step analysis. This study applies the 

theory of code-switching types, factors of code-switching and the process of code switching in organizing the 

data. This study also displays some matrices which consist of some data from different subjects as sources. 

The third stream of analysis activity is conclusion drawing and verification. Verification may be crossing 

the analyst’s mind during writing or it may be through going and elaborate, or with extensive efforts to replicate 

the finding in another data set. Conclusion drawing can be done through deciding what the data means or 

finding the pattern or regularities after reading the matrices or display.  

 



Result and Findings 

All types of code-switching namely intra-sentential switching, intra-sentential switching and tag switching are 

uttered by all the subjects in teaching English. Intra-sentential switching was found uttered by the subjects when 

they were explaining the lesson, translate their explanation, and translate the unfamiliar words to the students. 

Intra-sentential switching was also found uttered by the subjects  when they were translating the explanation, 

emphasizing the lesson and asking questions to clarify the lesson. Tag switching was found uttered by all the 

subjects. The tag switching is inserted at the beginning, in the middle, and the last of the sentence. Tag 

switching occurred in emphasizing the explanation, making conclusion the topic, confirming answer, and as 

habit. The occurrence of code-switching was found in the sentence consists of two ways. The first way, English 

is the matrix language (ML) and Bahasa Indonesia is the embedded language (EL). This direction occurred in 

teaching of listening and speaking conducted by three subjects. The third subject dominantly uttered this kind of 

switching in most classroom interactions. The second way, Bahasa Indonesia is the matrix language (LM) and 

English is the embedded language (EL). It is uttered by all subjects in teaching writing. The second subject 

dominantly uttered this kind of switching in most classroom interactions. All subjects didn’t realize the three 

stages code-switching process time in cognitive. The subject admitted that they process code-switching 

automatically. There were some factors that teachers of grade eight junior high school in SMPN1 Sidikalang 

uttered code-switching in their teaching English. From the data analysis it was found that there are internal and 

external factors. The internal factors are the teacher’s experience, teacher’s attitude and the translation method. 

And the external factor is the students’ English proficiency. It was indicated by the students’ response while 

teaching learning process. From data analysis was found that English not always be the dominant language used 

in teaching English. It was seen from the number of English morpheme uttered by all subjects in teaching 

writing. 

 

Discussion  

There are considered as the important ones to be discussed. Inter-sentential switching as translation. All 

types of code-switching namely, intra-sentential switching, inter-sentential sw itching, and tag switching are 

uttered by the subjects in teaching English. Among these types inter-sentential switching is the dominant type 

uttered by the subjects. It consists of the clause which is uttered in Bahasa Indonesia as translation of previous 

clause which is uttered in English. From the data analysis was found that code-switching consists of two 

directions namely (1) from English in to Bahasa Indonesia and (2) from Bahasa Indonesia in to English. The 

code-switching process time in cognitive is occurred such as: All the subjects admitted that the occurrence of 

code-switching automatically. It means the subjects not realize the cognitive process before they switch into 

another language. The factors that trigger code-switching  was found that there are internal and external factors. 

The internal factors are the teacher’s experience, teacher’s attitude and the translation method. And the external 

factor is the students’ English proficiency. It was indicated by the students’ response while teaching learning 

process.  

 

2. Conclusion  

The three types of code-switching namely intra-sentential switching, inter-sentential switching, and  tag 

switching as stated by Poplack (1980) are found in the process of teaching of English for grade eight grade 

students at SMP N 1 Sidikalang. There are two ways of switching in teaching of English for grade eight students 

at SMP N 1 Sidikalang. The first is switching from English into Bahasa Indonesia which occurred in teaching of 

listening and speaking. The second is from Bahasa Indonesia into English which occurred in teaching writing. 

Teacher’s experience, teacher’s attitude, and translation method are the internal factors that trigger the 

occurrence of code-switching in teaching English for grade eight students at SMP N 1 Sidikalang. The students’ 

English proficiency is the external factor that triggers the occurrence of code-switching in teaching English for 

grade eight students at SMP N 1 Sidikalang. English should not always be dominant language used in teaching 

English for grade eight students at SMP N 1 Sidikalang. 

 



In relation to the conclusions, some suggestions are proposed as the following:  Findings of this study, it 

is suggested to the other researchers to use the typology of code-switching (Poplack, 1980), it is suggested that 

English teacher paraphrase their explanations, questions, instructions even search the closest meaning before 

they translate them into Bahasa Indonesia.   
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